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Grade 7, Unit 1 Pre-assessment 

  
 
Read this selection from Fast Sam, Cool Clyde, and Stuff by Walter Dean Myers 
 
 It was a dark day when we got our report cards. The sky was full of gray 
clouds and it was sprinkling rain. I was over to Clyde’s house and Gloria and 
Kitty were there. Sam probably would have been there too, only he had got a 
two-week job in the afternoons helping out at Freddie’s. Actually he only did it 
so that his mother would let him be on the track team again. Sam and his 
mother had this little system going. He would do something good and 
she’d let him do something that he wanted to. 
 Clyde’s report card was on the kitchen table and we all sat around it like it 
was some kind of a big important document. I had got a pretty good report card 
 and had wanted to show it off but I knew it wasn’t the time. Clyde pushed the 
card toward me and I read it. He had all satisfactory remarks on the side labeled 
Personal Traits and Behavior. He had also received B’s in music and art 
appreciation. But everything else was either a C or a D except mathematics. His 
mathematics mark was a big red F that had been circled. I don’t know why they 
had to circle the F when it was the only red mark on the card. In the Teacher’s 
Comments section someone had written that Clyde had “little ability to handle 
an academic program.” 
 “A little ability is better than none,” I said. No one said anything so I figured 
it probably wasn’t the right time to cheer Clyde up. 
  I knew all about his switching from a commercial program to an academic 
program, but I really hadn’t thought he’d have any trouble. 
 “I saw the grade adviser today. He said I should switch back to the 
commercial program.” Clyde looked like he’d start crying any minute. His eyes 
were red and his voice was shaky. “He said that I had to take mathematics over 
and if I failed again or failed another required subject I couldn’t graduate. The 
way it is now I’m going to have to finish up in the summer because I switched 
over.” 
 “I think you can pass it if you really want to,” Kitty said. Clyde’s sister was 
so pretty I couldn’t even look at her. If I did I started feeling funny and couldn’t 
 talk right. Sometimes I daydreamed about marrying her. 
 Just then Clyde’s mother came in and Clyde gave a quick look at Kitty. 
Sam breezed in right behind her, happy that his job was over for the day. 
 “Hi, young ladies and young gentlemen.” Mrs. Jones was a kind of heavy 
woman but she was pretty too. You could tell she was Kitty’s mother if you 
looked close. She put her package down and started taking things out. “I heard 
you people talking when I first came in. By the way you hushed up I guess you 
don’t want me to hear what you were talking about. I’ll be out of your way in a 
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minute, soon as I put the frozen foods in the refrigerator.” 
 “I got my report card today,” Clyde said. His mother stopped taking the 
food out and turned toward us. Clyde pushed the report card about two inches 
toward her. She really didn’t even have to look at the card to know that it was 
bad. She could have told that just by looking at Clyde. But she picked it up and 
looked at it a long time. First she looked at one side and then the other and then 
back at the first side again. 
 “What they say around the school?” she asked, still looking at the card. 
 “They say I should drop the academic course and go back to the other one.” 
I could hardly hear Clyde he spoke so low. 
 “Well, what you going to do, young man?” She looked up at Clyde and 
Clyde looked up at her and there were tears in his eyes and I almost started 
 crying. I can’t stand to see my friends cry. “What are you going to do, Mr. 
Jones?” 
 “I’m—I’m going to keep the academic course,” Clyde said. 
 “You think it’s going to be any easier this time?” Mrs. Jones asked. 
 “No.” 
 “Things ain’t always easy. Lord knows that things ain’t always easy.” For a 
minute there was a faraway look in her eyes, but then her face turned into a big 
smile. “You’re just like your father, boy. That man never would give up on 
anything he really wanted. Did I ever tell you the time he was trying to learn to 
play the trombone?” 
  “No.” Clyde still had tears in his eyes, but he was smiling, too. Suddenly 
everyone was happy. It was like seeing a rainbow when it was still raining. 
 “Well, we were living over across from St. Nicholas Park in this little 
rooming house. Your father was working on a job down on Varick Street that 
made transformers or some such nonsense—anyway, he comes home one day 
with this long package all wrapped up in brown paper. He walks in and sits it in 
the corner and doesn’t say boo about what’s in the bag. So at first I don’t say 
anything either, and then I finally asks him what he’s got in the bag, and he 
says, “What bag?” Now this thing is about four feet long if it’s an inch and he’s 
asking what bag.” Mrs. Jones wiped the crumbs from Gloria’s end of the table 
 with a quick swipe of the dish cloth, leaving a swirling pattern of tiny bubbles. 
Gloria tore off a paper towel and wiped the area dry. 
 “Now I look over at him and he’s trying to be nonchalant. Sitting there, a 
grown man, and big as he wants to be and looking for all the world like 
somebody’s misplaced son. So I says, ‘The bag in the corner.’ And he says, 
‘Oh, that’s a trombone I’m taking back to the pawn shop tomorrow.’ Well, I 
naturally ask him what he’s doing with it in the first place, and he says he got 
carried away and bought it but he realized that we really didn’t have the thirty-five 
dollars to spend on foolishness and so he’d take it back the next day. And 
all the time he’s sitting there scratching his chin and rubbing his nose and trying 
to peek over at me to see how I felt about it. I just told him that I guess he 
knew what was best. Only the next day he forgot to take it back, and the next 
day he forgot to take it back, and finally I broke down and told him why didn’t 
he keep it. He said he would if I thought he should. 
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 “So he unwraps this thing and he was just as happy with it as he could be 
until he tried to get a tune out of it. He couldn’t get a sound out of it at first, but 
then he started oomping and woomping with the thing as best he could. He 
worked at it and worked at it and you could see he was getting disgusted. I 
think he was just about to give it up when the lady who lived under us came 
upstairs and started complaining about the noise. It kept her Napoleon awake, 
she said. Napoleon was a dog. Little ugly thing, too. She said your father 
couldn’t play, anyway. 
 “Well, what did she say that for? That man played that thing day and night. 
He worked so hard at that thing that his lips were too sore for him to talk right 
sometime. But he got the hang of it.” 
 “I never remember Pop playing a trombone,” said Clyde. 
 “Well, your father had a streak in him that made him stick to a thing,” she 
said, pouring some rice into a colander to wash it off, “but every year his goals 
got bigger and bigger and he had to put some things down so that he could get 
to others. That old trombone is still around here some place. Probably in one of 
them boxes under Kitty’s bed. Now, you children, excuse me, young ladies and 
gentlemen, get on out of here and let me finish supper.” 
We all went to Clyde’s living room. 
 “That was my mom’s good-doing speech,” Clyde said. “She gets into 
talking about what a great guy my father was and how I was like him and 
whatnot.” 
 “You supposed to be like your father,” Sam said. “He was the one that 
raised you, right?” 
 “She wants me to be like him, and I want to be like him, too, I guess. She 
wants me to keep on trying with the academic thing.” 
  “What do you want to do,” Sam asked, “give it up?” 
 “No. Not really. I guess I want people like my mother to keep on telling me 
that I ought to do it, really. Especially when somebody tells me I can’t do it.” 
 “Boy,” Sam said, sticking his thumbs in his belt and leaning back in the big 
stuffed chair, “you are just like your father.” 
 Then we all went into Clyde’s room and just sat around and talked for a 
while. Mostly about school and stuff like that, and I wanted to tell Clyde that I 
thought I could help him if he wanted me to. I was really getting good grades in 
school, but I thought that Clyde might get annoyed if I mentioned it. But then 
Gloria said that we could study together sometime and that was cool too. 
 

 

 

 

 

 
From Fast Sam, Cool Clyde, and Stuff by Walter Dean Myers. Copyright © 1975 by Walter Dean Myers. Used 

by permission of Penguin Young readers Group, a member of Penguin Group (USA) Inc., 345 Hudson Street, 
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Multiple Choice 
  
 
1. Mrs. Jones tells Clyde the story about his father and the trombone because  

A. she wants him to stop crying 
B. she wants to encourage him to keep trying 
C. wants him to know she is not mad about his grades 
D. she wants him to make a decision. 

 

2. Which sentence from the passage best supports your answer? 
A. “ ‘What they say around the school?’ she asked, still looking at the card.” (line 

45) 
B. “She looked up at Clyde and Clyde looked up at her and there were tears in 

his eyes and I almost started crying.” (line 48) 
C. “Things ain’t always easy. Lord knows that things ain’t always easy.” (line 55) 
D. “Suddenly everyone was happy. It was like seeing a rainbow when it was still 

raining.” (line 59-60) 

 

 
Read this sentence and then answer the two questions that follow. 
 
 
 
 
 
 

3. As used in this sentence, the word breezed most nearly means 
A. to move effortlessly 
B. to create a disturbance 
C. to escape 
D. to walk heavily 

 

4. Which word in the sentence support your answer? 
A. “behind” 
B. “happy” 
C. “job” 
D. “over”  
 
 
 

 

Sam breezed in right behind her, happy that his job was over for the day. 

(Line 32) 



 

Essential Questions 

 

5. How do readers construct meaning from text? 
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6. How do the rules of language affect communication? 
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7. What makes a narrative effective? 
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Writing Task 

In this story, Clyde’s mother tells him how he is like his father. Imagine that Clyde’s 
father saw his report card before his mother did. Write a story about what you think 
Clyde and his father said to each other. 

Your story should include 
 

 a well-structured narrative of the encounter between Clyde and his father 

 dialogue between Clyde and his father 

 appropriate descriptive details 

 a conclusion 

 correct spelling, grammar, and punctuation 
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Scoring Guide – Grade 7 Unit 1 Pre-Assessment 

 Multiple Choice 

1. B 

2. C 

3. A 

4. B 

 

Questions 5, 6, and 7 are the standards-based Essential Questions for the unit. 
Review responses to determine what students already know and understand 
about the learning targets for the unit. 
 

 

Writing Task – Use rubric below. 

 

 

 

 

 

 

 

 

 

 

 



 

Construct 
Measured 

Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Reading: 
comprehension 
of key ideas and 
details 
 

The response 
provides an accurate 
analysis of what the 
text says explicitly 
and inferentially and 
cites convincing 
textual evidence to 
support the analysis, 
showing full 
comprehension of 
complex ideas 
expressed in the 
text(s). 
 
Specific scoring 
notes: Response 
describes an 
encounter in which 
Clyde’s father tells 
Clyde that he should 
never give up on 
something he wants 
and should not let 
what other people 
say discourage him 
from continuing with 
the academic 
program. 
 

The response 
provides an accurate 
analysis of what the 
text says explicitly 
and inferentially and 
cites textual 
evidence to support 
the analysis, showing 
extensive 
comprehension of 
ideas expressed in 
the text(s). 
 
 
Specific scoring 
notes: Response 
describes an 
encounter between 
Clyde’s father and 
Clyde that shows an 
awareness that his 
father would 
encourage Clyde to 
stick with the 
academic program. 

The response 
provides a mostly 
accurate analysis of 
what the text says 
explicitly or 
inferentially and 
cited textual 
evidence, shows a 
basic comprehension 
of ideas expressed in 
the text(s). 
 
Specific scoring 
notes: Response 
describes an 
encounter between 
Clyde’s father and 
Clyde but does not 
demonstrate an 
understanding of 
EITHER that Clyde’s 
father would 
encourage him not to 
give up OR that he 
would tell him not to 
let others discourage 
him from continuing 
with the academic 
program. 

The response 
provides a minimally 
accurate or 
inaccurate analysis of 
what the text says, 
and cited textual 
evidence shows 
limited or inaccurate 
comprehension of 
ideas expressed in 
the text(s). 
 
 
 
Specific scoring 
notes: Response 
describes an 
encounter in which 
Clyde’s father 
discourages him from 
continuing with the 
academic program. 

No response; or the 
response is 
 

 unintelligible or 
undecipherable 

 not written in 
English 

 too limited to 
evaluate. 

 
 
 

Writing: 
development of 
ideas 

The response 
addresses the 
prompt and provides 
effective and 
comprehensive 
development of the 
claim, topic and/or 
narrative elements 
by using clear and 
convincing 
reasoning, details, 
text-based evidence, 
and/or description; 
the development is 
consistently 
appropriate to the 
task, purpose, and 
audience. 

The response 
addresses the 
prompt and provides 
effective 
development of the 
claim, topic and/or 
narrative elements 
by using clear 
reasoning, details, 
text-based evidence, 
and/or description; 
the development is 
largely appropriate 
to the task, purpose, 
and audience. 

The response 
addresses the 
prompt and provides 
some development 
of the claim, topic 
and/or narrative 
elements by using 
some reasoning, 
details, text-based 
evidence, and/or 
description; the 
development is 
somewhat 
appropriate to the 
task, purpose, and 
audience. 

The response 
addresses the 
prompt and develops 
the claim, topic 
and/or narrative 
elements minimally 
by using limited 
reasoning, details, 
text-based evidence 
and/or description; 
the development is 
limited in its 
appropriateness to 
the task, purpose, 
and/or audience. 

No response; or the 
response is  
 

 unintelligible or 
undecipherable 

 not written in 
English 

 too limited to 
evaluate 

 

Writing: 
organization 

The response 
demonstrates 
purposeful 
coherence, clarity, 
and cohesion and 
includes a strong 

The response 
demonstrates a great 
deal of coherence, 
clarity, and cohesion, 
and includes an 
introduction, 

The response 
demonstrates some 
coherence, clarity, 
and/or cohesion, and 
includes an 
introduction, 

The response 
demonstrates limited 
or no coherence, 
clarity, and/or 
cohesion, making the 
writer’s progression 

No response; or the  
response is  
 

 unintelligible or 
undecipherable 

 not written in 



introduction, 
conclusion, and a 
logical, well-executed 
progression of ideas, 
making it easy to 
follow the writer’s 
progression of ideas. 

conclusion, and a 
logical progression of 
ideas, making it fairly 
easy to follow the 
writer’s progression 
of ideas. 

conclusion, and 
logically grouped 
ideas, making the 
writer’s progression 
of ideas usually 
discernible but not 
obvious. 

of ideas somewhat or 
entirely unclear. 
 

English 

 too limited to 
evaluate 

 

Writing: clarity of 
language 
 
 

The response 
establishes and 
maintains an 
effective style, while 
attending to the 
norms and 
conventions of the 
discipline.  The 
response uses 
precise language 
consistently, 
including descriptive 
words and phrases, 
sensory details, 
linking and 
transitional words, 
words to indicate 
tone, and/or domain-
specific vocabulary. 

The response 
establishes and 
maintains an 
effective style, while 
attending to the 
norms and 
conventions of the 
discipline.  The 
response uses mostly 
precise language, 
including descriptive 
words and phrases, 
sensory details, 
linking and 
transitional words, 
words to indicate 
tone, and/or domain-
specific vocabulary. 

The response 
establishes and 
maintains a mostly 
effective style, while 
attending to the 
norms and 
conventions of the 
discipline.  The 
response uses some 
precise language, 
including descriptive 
words and phrases, 
sensory details, 
linking and 
transitional words, 
words to indicate 
tone and/or domain-
specific vocabulary. 

The response has a 
style that has limited 
or impaired 
effectiveness, with 
limited or highly 
deficient awareness 
of the norms of the 
discipline.  The 
response includes 
limited if any 
descriptions, sensory 
details, linking or 
transitional words, 
words to indicate 
tone, or domain-
specific vocabulary. 

No response; or the  
response is  
 

 unintelligible or 
undecipherable 

 not written in 
English 

 too limited to 
evaluate 

 

Writing: 
knowledge of 
language and 
conventions 
 
 

The response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with 
effectively edited 
writing. Though 
there may be a few 
minor errors in 
grammar and usage, 
meaning is clear 
throughout the 
response. 

The response 
demonstrates a 
generally consistent 
command of the 
conventions of 
standard English. 
There are a few 
patterns of errors in 
grammar and usage 
that may 
infrequently impede 
understanding. 

The response 
demonstrates limited 
command of the 
conventions of 
standard English. 
There are multiple 
errors in grammar 
and usage 
demonstrating 
minimal control over 
language. There are 
multiple distracting 
errors in grammar 
and usage that 
sometimes impede 
understanding. 

The response 
demonstrates little 
or no command of 
the conventions of 
standard English. 
There are frequent 
and varied errors in 
grammar and usage, 
demonstrating little 
or no control over 
language. There are 
frequent distracting 
errors in grammar 
and usage that often 
impede 
understanding. 

No response; or the 
response is 

 unintelligible or 
undecipherable 

 not written in 
English 

 too limited to 
evaluate 

 

 


